
The Essential Questions: What are the various types of homework? What homework 

should be graded? What is the maximum weight homework should be given in a final 

grade?  

There are four types of relevant homework. These four types of homework are homework 

for practice, homework as preparation for learning, homework as an extension of learning, 

and homework as true assessment.  

Homework for practice consists of homework that extends the learning from the classroom. Concepts that were taught in 

class can be practiced and expanded upon through homework. This type of homework can serve to enrich the student’s 

knowledge base and inform their continued learning.  

Homework as preparation for learning is an opportunity for students to share their prior knowledge and existing background 

knowledge with you. This form of homework gives students time to reach into their long-term memory and retrieve meaning-

ful information related to the concepts.  

Homework as an extension of learning serves to solidify concepts taught in the classroom. This type of homework provides 

students an opportunity to expand upon the learning they participated in during class.  

Homework as a true assessment takes on a slightly different application. This form of homework is an assessment of the 

concepts taught in class. This may mean a take home assessment. The purpose of this type of assessment is to shape in-

struction. By assessing one can get real and meaningful information on student’s strengths and weaknesses. This serves to 

help shape the instruction around student needs. However, there is caution with this type of homework. Do not let the word 

assessment fool you into thinking that you must assign a grade to the assessment. As with all homework, homework as a 

true assessment does not need to be graded. If homework is graded it is essential that it is viewed as part of a student’s 

“learning portfolio” and graded according to a holistic approach.  

Homework as an extra credit option that is not attached to student learning is not an appropriate way to apply the principles 

of meaningful homework to increase student achievement. Practices such as bringing items for the teacher, classroom sup-

plies (tissues for example), ‘points’ for turning fees or forms in on time, attending fundraisers or sporting events for points are 

all completely inappropriate and not allowed.  

Best practice documents indicate that homework for practice or preparation should not include more than 10% of the grade.  

Overall it is important to reflect on the facts that homework should be viewed as primarily formative, and therefore provide 

students with opportunities for investigation and a synthesis of learning without consequence. Homework plays a relevant 

and important part in student learning when it is applied appropriately. 
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“Homework should be a 
risk-free chance to     

experiment with new 
skills.”  

(Carr and Farr, 2002) 



Effective Possible Best Practices for homework: 
 It should be directly related to instructional objectives and con-

cepts 

 Allow for practice of new skills and knowledge without penalty 

 Provide an opportunity to demonstrate practice without conse-
quence 

 Enrich and deepen students background knowledge 

 Expand or integrate learned knowledge 

 An opportunity for students to receive timely and meaningful 
feedback on their work 

 It should allow for mistakes, as mistakes are important to learn-
ing 

 You should let students know when homework is for practice or 
assessment 

Practices that inhibit learning from homework: 

 Using it for punitive consequences 

 Not relating it to learning, i.e.- your homework is to bring 
in a box of Kleenex 

 Rote memorization for homework does not translate to 
long-term learning 

 No meaningful feedback 

 Not allowing multiple opportunities to try a new concept 
without penalty 

 Not communicating clearly regarding practice vs. as-
sessment 
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GRADEPOINTS 
How can kids be successful without doing homework? Doesn’t this just help the “lazy” kids?  

Although homework is not always "graded" in the model, it is expected preparation for class. The teacher might assess the kids doing 

work on white boards based upon last night's homework problems and kids that are not prepared will not fare as those who are.  

Let’s say a “lazy” student decided not to prepare for math one day. He now has more "homework" to do to prepare for tomorrow, but also 

has to catch-up from yesterday if he wants to do better. Because content builds, it's not about "re-taking" assignments or quizzes really, 

it's about having to do another assignment to now show the teacher that you know the content better...MORE WORK. Kids with poor work 

habits are less likely to take that initiative and it won't take long for shortcut takers to learn a quick lesson in "haste makes waste." The 

work skills that enabled students to be successful in the traditional grading system are the same work skills that will enable students to be 

successful in this system. Many students will learn quickly that there is "no place to hide" academically in the SBG system. It should be-

come very apparent very quickly who is learning, and to what level, and who is not.  

If you take away the "homework" and/or daily grades, how many assessments will be given within a 6 week grading period?  

Every day is an assessment in the SBG model. Teachers may take organized activities, papers or projects as grades, but there is more 

opportunity to assess student learning. In other words, the class may have a class activity one day, a discussion one day, class work, 

homework quizzes, teacher-student questioning, class participation, warm-ups, a planned standards quiz, and the students may have a 

standardized test that covers 2-3 standards at the end of a unit. There should be ample opportunity to demonstrate learning.  


